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Program Reviewers for the K-6 Program include faculty and students from the College 
of Education. Lauren Wells is chair of the program review committee. Faculty members 
are Benita Bruster, Joe Jerles, Tammy Lipsey, and Bettie Barrett. Bethany Patterson 
and Troy Smith also contributed to this report. 

K-6 Integrative Studies 

The K-6 Integrative Studies Program at Austin Peay State University is designed for 
students who are preparing to teach the elementary and middle grades.  For candidates 
seeking licensure, the program consists of a general education core, a major in 
Integrative Studies and a minor in Professional Education. Student teaching is also a 
part of the program.  

Additionally, Austin Peay offers a Master of Arts in Teaching, which provides 
opportunities for individuals with baccalaureate degrees to complete initial teacher 
licensure requirements and a master's degree concurrently. This degree program is not 
available to persons who already hold a professional teaching licensure. Candidates 
seeking K-6 licensure may pursue this route to certification.  

Licensure 

Candidates are required to pass Praxis II licensure examinations prior to student 
teaching. Our K-6 candidates, therefore, have a 100% pass rate on this requirement. 
Candidates successfully completing the K-6 Program and required licensure 
examinations will be eligible to teach grades K-6 in Tennessee schools.  In the 
academic year 2009-2010 a total of 78 initial licenses were issued to K-6 teacher 
candidates, slightly less than last year’s 82 completers.  Alternate licenses were issued 
to seven candidates in 2009-2010, also slightly less than last year’s nine alternate 
licenses.  

Program Changes 

During the 2009-2010 academic year some changes were made in clinical experiences 
for students in Block II. The College of Education at Austin Peay State University is 
accredited by the National Council for Accreditation of Teacher Education (NCATE). 
Recently NCATE created a new emphasis in teacher education programs that focuses 
on teacher candidates’ ability to impact student learning. In an effort to collect data 
showing our candidates’ ability to advance student achievement, adjustments were 
made in the clinical experiences. 

The fall 2009 Block II Clinical Experience required candidates to collaborate in the 
planning of an integrated unit of study for their week-long experience in the schools and 
were placed in pairs for this experience. Prior to planning the unit candidates visited the 
classroom and obtained demographic data about the students which included race, 



gender, socioeconomic status, special needs, and ELL learner information. Candidates 
were informed early in the semester what they would be teaching. This information was 
used to plan for students’ diverse needs. Additionally, candidates developed a pre-test  
which they administered three weeks prior to the week of clinical practice. This provided 
an opportunity to adjust unit goals and lesson objectives to meet the learning needs of 
all students.  Candidates planned for differentiated instruction based on pre-assessment 
and adjusted the pre and post-test for the unit accordingly. Learning experiences were 
based on the developmental level and prior experiences of students.  

During Spring 2010 candidates were not placed in their clinical experiences as a team. 
Instead they were placed individually with the cooperating teacher who would be 
supervising them during one half of their student teaching. This relieved candidates of 
15 hours of observation in their student teaching placements. There was little 
collaboration and integrated teaching units were no longer required. Candidates did 
administer a pretest to use to plan their units followed by a pre and post-test during the 
week of instruction.  

The changes during both semesters allowed for data collection form students in the field 
which supported teacher candidates’ positive influence on student learning. 

  
In fall 2010, Block I students increased the time in the field to two hours per week; 
working individually with students performing below level on Tennessee State TCAP 
and district benchmark assessments. Block I students will conduct appropriate 
assessments, analyze assessments provided by the classroom teacher, and plan 
lessons based on the individual needs of students. All Block I students will increase 
their knowledge of literacy assessments and how instructional planning is data driven. 
According to past survey results, students indicated that additional work was needed in 
assessment. This redesign of Block I was in direct response to the needs and 
suggestions of our former students.     
  
The K-6 program faculty members emphasize rigor and relevance in their courses. 
Preparing candidates to teach students from diverse backgrounds and cultures is 
integrated into every course. Block I and II professors stress meeting the needs of all 
students through differentiated instruction.  

Another development that began influencing changes in the K-6 program is the 
Tennessee Board of Regents (TBR) adoption of a performance assessment for teacher 
candidates in all TBR institutions. Instructors for some of the K-6 program courses 
began piloting problem-based learning in their classrooms in fall 2009 and spring 2010.  

Assessment of Candidates 

Milestone Review 

Candidates must successfully pass four milestone assessments during their K-6 
program at APSU. Milestone I examines candidates’ progress early in the program. At 
this point, candidates must successfully complete Education 2100, maintain a GPA  



of 2.5, exhibit an acceptable level of knowledge and skills, and show consistent 
evidence of professional dispositions.  

At Milestone II candidates must maintain a minimum GPA of 2.75 and have a minimum 
of 45 hours of undergraduate credits or 9 hours of graduate credit toward an alternate 
license. A minimum of a “C” is required in all professional minor courses. Passing Praxis 
I and a successful interview is also part of Milestone II. 

Milestone III status requires successful completion of all courses required for 
licensure/degree and passing all required Praxis II exams in addition to the 
requirements of Milestone II. Evidence of an appropriate level of knowledge and skills is 
assessed through candidates’ electronic submission of a portfolio.  

Candidates are engaged in student teaching during Milestone IV. They must 
successfully complete clinical placement seminars and obtain passing grades in both 
clinical placements. 

Submission of an electronic portfolio is required at each milestone. Students have an 
opportunity to resubmit the portfolio if they do not earn a passing score for the initial 
submission. During the 2009-2010 academic year candidates had an excellent pass 
rate on the portfolio at each milestone. Only ten out of 335 candidates were 
unsuccessful in the development of their portfolios at Milestone I; seven out of 129 at 
Milestone II; and three out of 173 at Milestone III. One hundred percent of APSU 
candidates were successful with their portfolios at Milestone IV. 

Clinical Teaching Evaluation Summary  

According to data from the Clinical Teaching Evaluation Summary for the 2009-2010 
academic year, cooperating teachers in the field indicated that all Austin Peay K-6 
student teachers performed successfully in all areas: Content Knowledge, Planning, 
Teaching Strategies, Assessment and Evaluation, Learning Environment, Professional 
Growth, and Communication. Student teachers were also rated above average in all 
aspects of expected dispositional behavior. (Appendix A) 

Praxis Scores 2009-2010 

APSU saw an increase in the pass rate of its 2009-2010 K-6 program completers 
compared to completers during the prior academic year. Test results showed that 33% 
of the 2008-2009 K-6 candidates needed to retake the Elementary Education Instruction 
and Assessment of Curriculum test (NT011) compared to only 5% of 2009-2010 K-6 
candidates. Twenty percent of the candidates needed to retake the Elementary School , 
Content Knowledge test (NT014) in 2008-2009 compared to 7% in 2009-2010. Twenty-
five percent of K-7 candidates needed to retake the Principles of Learning and Teaching 
in 2008-2009, compared to 9% in 2009-2010. The greatest increase in acceptable 
scores was evident in the 2009-2010 K-6 candidates’ performance on the Reading 
Across the Curriculum: Elementary test. Candidates had a 100% pass rate compared to 
a 67% pass rate the previous year.  

 



Assessment of Program Operation 

Data provided in the 2009-2010 APSU Data Retreat book indicate that K-6 Program 
completers overall are satisfied with the program. There are only two of the 16 areas 
where K-6 graduates felt slightly inadequate. Responders to the survey of APSU 
students during their first five years of teaching indicated that they needed more 
emphasis on examining assessments to guide teaching practice. Responders also felt 
that they needed more preparation in using technology to enhance teaching and 
professional performance. (Appendix B ) 

Self-reported data from K-6 student teachers during the fall 2009 final seminar showed 
that they felt adequately prepared for their teaching careers. The data also shows that 
the spring 2010 K-6 student teachers also felt adequately prepared for teaching. Their 
responses to the 25 professional activities presented on the survey indicated that they 
believed the K-6 Program at Austin Peay State University had more than adequately 
prepared them for teaching. (Appendix C)This increase in pass rates may be due in part 
to the curriculum mapping that was done by the K-6 Program faculty in 2008-2009. Dr. 
Benita Bruster also conducted a Praxis workshop for candidates preparing to take the 
Praxis II.  

Area elementary principals who responded to the survey also indicated that they were 
very satisfied with K-6 teachers who had graduated from Austin Peay within the last five 
years.  

Assessment System 

The College of Education collects much data from current students, recent graduates, 
and professionals in the field. Some of the data we have lacks significance. Without the 
actual number of responders it is hard to judge what the data means. Some of the data 
presented does include the number of responders. Often the number is too small for the 
data to have any significance. Based on some of the data provided and our own 
observations and data, we can make some recommendations to improve the learning 
experience for our K-6 Program candidates. 

Two significant areas of concern surfaced in the Exit Survey for Clinical Teaching for fall 
2009 and spring 2010. Candidates feel they could benefit from more teaching 
experiences in the field prior to student teaching. They also believe Block II professors 
should collaborate in their planning and assignments.  

Program Recommendations: 

1. Increased collaboration with area districts and schools will have a positive impact on 
our programs. TBR universities face significant changes in teacher education programs 
as they move toward a year-long residency and a performance assessment scheduled 
to begin in 2014. These changes warrant rethinking and revamping our programs now 
in order to prepare students for future mandates.   



2. Block I and Block II in the K-6 program can be adjusted to allow for extensive time in 
the field. Collapsing courses and moving some courses out of the blocks will free up two 
days a week for candidates to be in the field while continuing with their coursework.  

3. In Block I, RDG 4010 and RDG 4020 can be redesigned into one course called 
Primary Literacy. This course would encompass all of the content in the two courses 
now offered. Math 4150 can be combined with Math  4100 and moved out of Block I and 
II. Science 4020 could follow the same two day schedule as RDG 4030, Educ 4040, and 
Educ 4080. This schedule will allow candidate to be on campus two days a week and in 
the field two days a week.  

4. In order to better prepare our candidates, K-6 faculty need a bank of current 
instructional resources which include DVDs on guided reading, balanced literacy, 
assessment, analyzing data, classroom management, and comprehension habits to 
facilitate our candidates’ understanding of appropriate instructional practices. Our 
technology capability needs upgrading as well. Technology use will only increase in the 
educational setting.  

5. The K-6 Program as well as other teacher education programs at APSU should 
reflect the emerging use of technology in the form of virtual textbooks, Kindles, and 
similar electronic text delivery systems, iPads, iPods, and Web 2.0 software in our 
college classrooms.  

6. It is possible to create a “virtual” demonstration school by using selected classrooms 
from various schools. Faculty training and use of these emerging technologies should 
be a priority. 

7. Another idea for improving the K-6 Program includes transforming Educ 3090 into a 
second-level Methods and Assessments class to follow 3070. The course could provide 
interpretation of data results from tests such as TCAP. Candidate surveys indicate a 
need for further instruction and practice in developing appropriate assessments and 
interpreting the data provided by assessments.   

8. Several of APSU’s K-6 program completers have no experience in the visual arts. 
Since art can be used as a vehicle for all learning, an art course developed for K-6 
majors could have a positive impact on their learning, instructional planning, and 
assessing students.  

The K-6 program at Austin Peay State University can be better. Strong faculty and 
strong leaders at the department, college, and university levels will have a positive 
influence toward changes that will make our candidates not only “quality teachers”, but 
teachers who provide quality teaching. Examining, reflecting, and improving are useful 
not only for improved teaching, but also for improved teaching programs.  

 

 

 



 

 

 

 

 


