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2010 – 2011 APSU Teacher Unit 
Annual Program Review (APR) Report 

Interdisciplinary Studies 4-8 
 

 
I.  Name of Program:  Interdisciplinary Studies Major: Middle Grades Major:  Grades 4-8  
 
II.  List of Reviewers:  

Jeannine Hirtle, faculty 
Shirley Walrond, faculty 
Sheila Pirkle, faculty chair 

 
III. Program Description: 
 
This annual report describes the program in place for the Interdisciplinary Studies Major: Middle 
Grades Major:  Grades 4-8 and includes faculty assessments of candidates, and the program 
evaluation by graduates, teacher candidates, and administrators.  
 
Candidates for licensure in Interdisciplinary Studies, the Middle Grades Major 4-8, are required 
to take  

• core courses,  
• a Middle Grades Major, and  
• a Professional Education minor.  

 
Upon completing the require course work candidates complete Residency II (student teaching).   
The complete program of studies for the current bulletin is attached to this document. 
 
What distinguishes the Interdisciplinary Studies, the Middle Grades Major from the 
Interdisciplinary Studies the K-6 Licensure Major are the following courses in the Liberal Arts 
Core and the Middle Grades Major.  (The same courses in the Professional Education Minor are 
required for both degrees.) 
 

Liberal Arts Core Middle School Major: 
 
Mathematics: Math 1420: Structures of Math Systems (3) 
Natural Sciences: GEOL 1040 Physical Geology (4), or GEOL 1050 Historical Geology (4) 
Social & Behavioral Sciences: GEOG 1010: Physical Geography 
 

Middle Grades Major: (45-47 hours) 
 
Math 4200 Math Concept Development (3) 
EDUC 4090 Middle Grades Strategies (3) 
RDG 4040: Content Reading (3) 
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Students select one cognate from the choices below: 
 
Mathematics (15 hours): MATH 4020: Geometry Elementary and Middle School (3); MATH 
4030 Problem Solving (3), and three of the following options: MATH 1010, MATH 1530, 
MATH 1710, MATH 1810, MATH 1820, or MATH 1730. 
Science (16 Hours): Biology 1110 Principles of Biology (4); CHEN/PHYS 1710 Introduction to 
Chemistry (4); and PHYS 1020 Understanding the Physical World (4), plus one of the following 
options: Biology 3060 
Literacy/English (15 hours): ENGL 3420 Adolescent Literacy (3), RDG 4890 Teaching 
Reading in the Secondary School (3), LING 4050 Grammar Usage (3), and two options from 
among these courses: LING 4040, ENGL 3010, ENGL 3020, ENGL 3100, ENGL 3130 or 
ENGL 3310. 
 
Social Studies (15 Hours): HIST 1210 or  HIST 1220 World History (3), GEOG 1010 or 1020 
(3), POLS 1010 or 1020 (3), POLS 2070 International Politics (3) or POLS 2010 American 
Government (3), and two from the following 3 credit course options: ECON 2010, HIST 3300, 
HIST 3310, HIST 4500, HIST 4510, or HIST 4520. 
 
Among the general requirements for this concentration are: 

• GPA of 3.0 in the major;  
• Appropriate dispositions; 
• Satisfactory completion of 190 hours of field experience prior to student teaching; and, 
• Complete four milestones that include satisfactory performance on key performance 

assessments and on Praxis testing requirements.  
 
Teacher candidates, to be licensed, must have graduated from the program and achieved a 
passing score on the PRAXIS Test 20523: Principles of Learning and Teaching (minimum score 
154), Test 21046: Middle School Content Knowledge (minimum score 150), and Test 20101: 
Reading Across the Curriculum (minimum score 150).  
 
IV. Changes in the Program: 
 
During the past year a number of significant changes have been made to the program: increased 
the time spent in real classrooms, improved the performance assessment protocol (the Tennessee 
Performance Assessment, or TPA), and more opportunities for problem-based learning.  
 
The middle school major has traditionally spent a substantial period of time in the public school 
classroom, about 100 hours. That time has been increased this year to 190 hours, with the change 
occurring to ensure a lengthier period spent in the clinical experience during the last year. Now a 
full academic year is spent in two student teaching placements, doubling the contact time. This 
provides a more intensive working relationship with the supervising teacher and students.  
 
Previously, teacher candidates completed portfolios reviewed in conjunction with milestone 
achievements (such as passing Praxis); we now evaluating students’ attainment of standards 
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through key assessments, designed to be capstone projects within each major and minor course. 
These key assessments which are evaluated by the faculty teaching the course(s)--are submitted 
by the students in Live Text, where they accumulate as part of the list of required standards-based 
accomplishments. As students move through the milestone review process, faculty and staff track 
them to ensure steady progress and provide support. The TPA is also being integrated. During 
the year spent in clinical practice, each student completes a self-reflective series of written tasks. 
(Residency I and II). Through this assessment program, students demonstrate a thorough 
knowledge of their students, and demonstrate pedagogical content knowledge. 
 
Problem-based learning activities are now integral to the major. Faculty have designed 
instructional lessons are designed to provide students with a framework for discussing issues and 
considering options for solving dilemmas common to classroom situations. 
 
V.  Program Strengths 
Strengths of the 4-8 program include the following: 

 Graduates responding to the fall, 2010, exit survey provided mostly favorable responses/ 
feedback about the program. 

 Completion rate in the cohort was 100%. 
  All teacher candidates completing the program were successfully placed in school 

positions. 
 
VI. Program Weaknesses 
Weaknesses of the 4-8 program include the following: 

 Less favorable ratings/responses of graduates responding to the spring, 2011, exit surveys 
were given compared to the fall, 2010, exit survey. 

  Enrollment in the 4-8 cohort is small; more candidates are needed, especially for middle 
school endorsements. 

 Data collection is minimal due to small numbers of students in the 4-8 program.  
 Communication concerning professional development opportunities, differentiated 

instruction, diversity in the classroom and record-keeping are weaker areas of the 
program. 

 
VII. Assessment of Candidates: 
 
The APSU College of Education reports annually on a number of measures of teacher-candidate 
success: success on the Milestones, Praxis scores, licensure, dispositions, key assessments, 
administrators’ reports, and evaluation of the student teaching (clinical) experience.  We have 
data disaggregated for the 4-8 cohort on Milestone II and IV, Praxis, exit surveys, clinical 
teaching evaluation summary, and licensures awarded.  
 
Licensures Awarded 2010-2011 
There was a 100% completion rate for this cohort. Ten initial licenses were awarded for Area 4-
8; two alternative licenses and six add-on licenses were also awarded. This is an increase of 20% 
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since 2009-2010. Of those ten individuals awarded the initial license, one was male, and nine 
were females, and all reported being Caucasian. 
 
Scores on Praxis Nt146 
One hundred percent of the test-takers passed the middle school Praxis test. The average score 
was 157 (150 is the passing score).  
 
Milestone Review 
The Milestone IV review was for the graduates during 2009-2010, numbering seven students. On 
each Standard, all students either met or exceeded the expectations of the rubric.  This indicates a 
very high level of performance for all students in the program. Students performed best on two 
standards: Standard 1, Professional Growth and Development and Standard 5, Knowledge of 
Classroom Management. On both standards, 42% of the cohort exceeded expectations.   
 
The Milestone II review data for the 4-8 majors during 2010-2011 reveals a 66% pass rate, N=6, 
and 57%, N=7.  Thirteen students (six males, and seven females) are in the 2010-2011 group; of 
these one is African American with the remainder, Caucasian.  
 
 
 
Exit Surveys 
After completing clinical teaching at the end of each semester, the teacher-candidates from all 
the programs complete an exit survey in which they are asked to evaluate the teacher education 
program according to how well prepared they felt with respect to twenty-five particular 
professional activities. The categories are rated on a scale of 1-4, with 1 = “not prepared,” 1 = 
somewhat prepared,” 3 = “adequately prepared,” and 4 = “very prepared.” Graduates were given 
exit surveys in fall 2010 and spring 2011; the response data for the 4-8 majors was disaggregated 
and summarized in Table 1. Fall 2010 and Table 2. Spring 2011, below: 
 
 

Table 1. Fall 2010 Exit Survey: Average of all graduates compared with 4-8 Program 
Graduates 

Area Avg. 4-8 

1.  Establish appropriate instructional goals and objectives. 3.57 4 
2.  Develop learning goals and objectives that address student needs at the 
appropriate instructional level that also address thinking processes. 3.52 4 

3.  Evaluate how to achieve learning goals, plans learning experiences that are 
developmentally appropriate and relevant to students, and connects those 
concepts to real life and future careers. 3.35 4 

Spring 2011 
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Table 1. Fall 2010 Exit Survey: Average of all graduates compared with 4-8 Program 
Graduates 

Area Avg. 4-8 

4.  Design instruction that appropriately matches the goals and objectives, 
learning strategies, assessments and student needs 3.41 4 

5.  Design instruction that encourages thinking, problem solving, and decision-
making. 3.32 3 

6.  Demonstrate an thorough understanding of content you teach 3.28 2 
7.  Use multiple representations and explanations of disciplinary concepts that 
capture key ideas and link them to students' prior understandings 3.32 3 

8.  Use appropriately multiple teaching and learning strategies to engage 
students in active learning opportunities that promote the development of 
critical and creative thinking, problem solving, and performance capabilities 
while using strategies which help students assume responsibility for 
identifying and using varied learning resources 3.43 3 

9.   Link learning with students’ prior knowledge, experiences, and cultural 
backgrounds 3.29 3 

10. Organize, prepares students for, and monitor independent and group work 
that allows for the full and varied participation of all individuals 3.38 3 

11. Use assessment strategies, instruments, and information appropriate to the 
learning expectations being evaluated (affective as well as academic)  that are 
also gathered from a variety of sources about students' experiences, learning 
behaviors, needs, attitudes and progress to make initial and ongoing 
instructional decisions  

3.01 3 

12. Interpret assessment data (Terra Nova/other) appropriately and uses this 
information for instruction and evaluating student academic achievement and 
attitudes to determine the academic amount of progress as well as the amount 
of positive change toward learning 

3.04 3 

13. Collaborate with colleagues and administrators 3.41 3 

14. Reflect on teaching practice by continually evaluating the effects of 
instruction. 3.54 4 
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Table 1. Fall 2010 Exit Survey: Average of all graduates compared with 4-8 Program 
Graduates 

Area Avg. 4-8 

15. Use classroom management techniques that foster student self-control and 
self discipline 3.3 3 

16. Use classroom management techniques to promote student learning 3.3 3 

17. Create lesson plans that addresses the needs of students with   diverse 
cultural and language backgrounds and different learning needs. 3.2 4 

18. Create a professional development plan to improve performance and to 
expand teaching repertoire to facilitate student achievement of the learning 
goal(s) 

3.17 3 

19. Maintain accurate and up-to-date records while completing assigned tasks 
on schedule and maintaining satisfactory records of punctuality and attendance 3.22 2 

20. Use technology to enhance student learning 3.55 4 

21. Follow applicable school policies and procedures 3.67 3 

22. Organize systematically and maintains useful records of student work and 
performance.  3.33 2 

23. Demonstrate an understanding of effective verbal and non-verbal 
communication by choosing language and delivery techniques appropriate to 
the parents, students, or other professionals 

3.45 2 

24. Design communication appropriate to the audience while using correct 
grammar and organizing information logically 3.49 4 

25. Communicate student status and progress to students, their parents, and 
appropriate others 3.35 2 

 N = 51 5 

 
Table 2. Spring 2011 Exit Survey: Average of all graduates compared with 4-8 Program 

Graduates 

Area Avg 4-8 

1.  Establish appropriate instructional goals and objectives. 3.42 3 
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Table 2. Spring 2011 Exit Survey: Average of all graduates compared with 4-8 Program 
Graduates 

Area Avg 4-8 

2.  Develop learning goals and objectives that address student needs at 
the appropriate instructional level that also address thinking processes. 3.33 2.5 

3.  Evaluate how to achieve learning goals, plans learning experiences 
that are developmentally appropriate and relevant to students, and 
connects those concepts to real life and future careers. 

3.19 3 

4.  Design instruction that appropriately matches the goals and 
objectives, learning strategies, assessments and student needs 3.35 3.5 

5.  Design instruction that encourages thinking, problem solving, and 
decision making. 3.23 3 

6.  Demonstrate a thorough understanding of content you teach 3.15 2.5 

7.  Use multiple representations and explanations of disciplinary 
concepts that capture key ideas and link them to students' prior 
understandings 

3.18 3 

8.  Use appropriately multiple teaching and learning strategies to engage 
students in active learning opportunities that promote the development 
of critical and creative thinking, problem solving, and performance 
capabilities while using strategies which help students assume 
responsibility for identifying and using varied 4learning resources 

3.14 2 

9.   Link learning with students’ prior knowledge, experiences, and 
cultural backgrounds 3.17 3 
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Table 2. Spring 2011 Exit Survey: Average of all graduates compared with 4-8 Program 
Graduates 

Area Avg 4-8 

10. Organize, prepares students for, and monitor independent and group 
work that allows for the full and varied participation of all individuals 3.22 3 

11. Use assessment strategies, instruments, and information appropriate 
to the learning expectations being evaluated (affective as well as 
academic)  that are also gathered from a variety of sources about 
students' experiences, learning behaviors, needs, attitudes and progress 
to make initial and ongoing instructional decisions  

3.02 3 

12. Interpret assessment data appropriately and uses this information for 
instruction and evaluating student academic achievement and attitudes to 
determine the academic amount of progress as well as the amount of 
positive change toward learning 

3.03 2.5 

13. Collaborate with colleagues and administrators 3.34 3 

14. Reflect on teaching practice by continually evaluating the effects of 
instruction. 3.46 4 

15. Use classroom management techniques that foster student self-
control and self discipline 3.06 3 

16. Use classroom management techniques to promote student learning 3.13 2.5 

17. Create lesson plans that addresses the needs of students with   
diverse cultural and language backgrounds and different learning needs. 2.95 1.5 
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Table 2. Spring 2011 Exit Survey: Average of all graduates compared with 4-8 Program 
Graduates 

Area Avg 4-8 

18. Create a professional development plan to improve performance and 
to expand teaching repertoire to facilitate student achievement of the 
learning goal(s) 

2.82 2 

19. Maintain accurate and up-to-date records while completing assigned 
tasks on schedule and maintaining satisfactory records of punctuality 
and attendance 

3.11 3 

20. Use technology to enhance student learning 3.35 3.5 

21. Follow applicable school policies and procedures 3.33 3.5 

22. Organize systematically and maintains useful records of student 
work and performance.  3.27 3.5 

N =         67 2 

 
All graduates were surveyed. The feedback from 4-8 candidates is compared with the totals for 
each variable listed in the left column. The fall 2010 students (N = 7) provided generally more 
positive self-assessments than those in the spring graduating class (N = 2). Having such a small 
spring cohort may have played a role in the generally less favorable feedback. The spring 
graduates reported less favorable responses than average in all but one category. The fall group 
reported stronger more positive responses on nine of the variables and responses close to the 
average for most of the other variables. The spring 4-8 candidates reported more favorable 
responses on a number of variables, including those related to planning and instruction. 
These responses were similar to those in the 2010 report. 
 
Clinical Teaching Evaluations Summary 
The clinical teaching evaluation summary displays the teacher-candidates’ performance on 60 
sub-elements within seven domains. The possible scores range from 1 (unacceptable) to 3 
(outstanding), with a zero indicating that the behavior was not observed. In 33 of the 60 
variables, the 4-8 candidates performed at a higher or the same level as all others included in the 
average. The area, “Adapts the lesson for diverse learners”  is most in need of strengthening for 
all teacher candidates and 4-8 candidates’ evaluations are somewhat lower than average with this 
element.  
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Follow-up Survey of Graduates in First Five Years of Teaching by Programs Spring 2011 
Graduates were asked to respond to questions on a survey to determine their level of satisfaction 
with their undergraduate programs during the first five years after graduation. One 4-8 teacher 
responded and rated the program three out of a possible three points (outstanding). 
 
VIII. Assessment of Program Operations 
 
Assessment of program operations (assessments, curriculum, etc.) takes place in several ways. 
Currently we assess our courses both through anonymous student evaluations and through the 
actions of the departmental curriculum committees.  
 
IX. Summary of Proposed Changes 
 
In the longer-term, some suggestions might be to seek explicit feedback from these students on 
their early experiences in the middle school classroom and how we can improve our courses. 
During EDUC 4090, for instance, the opportunity for the establishment of a learning community 
is developed, and it would be interesting to learn if that community is sustained during the 
novice stage of the professional life of this cohort. 
 
In the realm of what we can do soon to address perceived weaknesses, the following is 
suggested: 
 

• Develop a LISTSERV of all 4-8 candidates for efficient delivery of information. 
• Provide information about graduate school and professional development 

opportunities. 
 
X. Assessment System 

 
We have a small, but excellent, group of 4-8 candidates each year. The feedback they gave on 
these evaluations is informative. Chief among relative weaknesses are: addressing diversity in 
the classroom, accumulation of content knowledge, improving record-keeping, and 
communications skills. Based on this feedback, we recommend that we strengthen opportunities 
to learn skills in differentiating instruction for diverse learners, organizing and keeping up with 
paper work, and enhance pedagogical content knowledge. Sorting and examining the key 
assessments should allow us to determine where these skills can be strengthened. 
 
Enrollment in the middle school concentration is low, while the need for middle school teachers 
is consistently high. Ways to increase enrollment should be explored. 
 
Summary 
 
In summary, there was 100% percent completion rate in this cohort and it appears that all have 
been successfully placed in middle school positions. There promises to be a continuing need for 
teachers to fill vacancies in middle schools in the region. We have relatively high marks from 
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students and graduates. The relative weakness is in respondents’ perceptions of their training to 
address the needs of diverse student populations. 
 
The annual review process continues to aid us in providing a program that provides our students 
with the skills and understandings required for becoming teachers in the middle school.  


