
2009-2010 Annual Program Review  

English – 7-12 

 

I. Name of Program: English 7-12  

II. The English Teaching Major (7-12) during 2009-2010 included between 100-115 advisees 

assigned to one English Education advisor in the Department of Languages and Literature at 

Austin Peay State University. While most advisees were undergraduate students seeking their 

first degrees, others were graduate students adding an endorsement to teach English, grades 7-12 

while seeking their MAT degrees.  

II. Program Description: 

List of Annual Program Reviewers:  

David Guest, Chair, Department of Languages and Literature 

Linda Kay Davis, Associate Professor, English Education 

Barbara Williams, Consulting Language Arts Teacher, Clarksville Montgomery County  

School System 

Pamela Mullins, English Teacher, Middle College, Clarksville-Montgomery County School  

System and Graduate of Austin Peay State University  

III. Changes in Program 

 During fall semester of 2009, the Department of Languages and Literature began offering 

ENGL 5400, Teaching English in the Secondary Schools, Grades 7-12, a graduate level course 

taught concurrently with ENGL 4400, the equivalent undergraduate course. This course was 

designed to provide opportunities for MAT to take the methods course.  As an incentive for 

MAT students who are seeking licensure to take ENGL 5400, the College of Education allows 

ENGL 5400 to substitute for a required graduate reading course.  

Another change included rearranging ENGL 4400/5400 course content so that students 

learned how to teach and assess writing before taking the Praxis II English Pedagogy Exam, 

which requires the ability to analyze a piece of student writing for strengths and weaknesses and, 

then, to suggest strategies for teaching a lesson about areas needing improvement. Other changes 

included applying for and receiving a Student Academic Success Initiative (SASI) grant to 

purchase Praxis II English review books to be used during Praxis II review sessions. During 



spring semester of 2010, fourteen students attended the sessions offered on Fridays from 8:00-

10:00 A.M.  

 

IV.  Assessment of Candidates  What do the summarized reports (portfolio review, 

milestone review, student teacher information, PRAXIS scores, program completion 

rates, exit surveys, employer survey, and graduate follow-up survey) and data sets 

show about the performance of your candidates? 

Portfolio Review 

 Analysis of Milestone IV Portfolios Review data indicates that English majors seeking 

licensure to teach in grades 7-12 are well prepared. Scores on Standard1: Professional Growth 

and Development, Standard 6: Knowledge of Technology, and Standard7: Knowledge of 

Content show that 100 percent of English majors exceed expectations in these areas. Scores on 

Standard 4: Knowledge of Students and Standard 5 Knowledge of Classroom Management show 

that 80 percent of English majors exceed expectations. Even scores on Standard 2: Knowledge of 

Instruction and Standard 3: Knowledge Assessment and Evaluation that show 60 percent 

exceeding expectations. These scores are greater than scores other majors earned for Standards 2 

and 3. Overall, Milestone IV Portfolio Reviews show that English majors‟ scores are more in 

line with scores of MAT majors rather than with those of majors in other programs. English 

majors‟ portfolio review scores even exceed MAT majors‟ scores in all Standard 3 in which 

MAT scores are only 2 percentage points higher. 

Such excellence indicates effective preparation for student teaching and appropriate 

mentoring during student teaching.  

Milestone Review 

In the fall of 2009, 93 (13/14) of English Teaching Majors, 7-12, passed the Milestone II 

Review. This passing rate is much improved over the 60 percent (6/10) of English Teaching 

Majors who passed Milestone II in the fall of 2008. Rates of English Teaching Majors passing 

Milestone II in spring of 2010 decreased to 70 percent (7/10).  Some of these students may have 

failed to pass the Milestone review because they either did not have the required 2.75 GPA or 

had not passed Praxis I (PPST) exam in lieu of required scores on ACT or SAT exams. The 

gender and ethnicity breakdown of these students is not available.   

 



Praxis Scores 

ETS Praxis scores from fall 2009 and spring 2010 show that 18 examinees took the Praxis II 

English Content Knowledge and English Pedagogy subtests. The required passing score for 

licensure to teach English/Language Arts in Tennessee is 157. Sixteen of these students earned 

passing scores the first time they took the exam. Two had to take the exams twice before passing. 

The goal is to have 89 percent of students pass the Praxis tests; English Teaching majors passed 

the Content and Pedagogy exams at the 89 percent rate the first time. All had passed the exam by 

the time they began student teaching. 

 Of the students who attended the Praxis II review sessions to prepare for the two English 

Praxis II exams, ten have taken and passed their Praxis Content exams, with two earning 

recognition for their excellent scores. Seven took and passed the Praxis II English Pedagogy 

exams, with one having to take the exam twice before earning a passing score and one earning 

recognition for an exceptional score. Others plan to take the exams during the fall of 2010. 

Clinical Teaching Evaluation Summary 

During 2009-2010, mentoring teachers and university supervisors evaluated students 

completing clinical teaching placements using a scale of 0-3 with 0 = Not observed, 1 = 

Unacceptable, 2 = Satisfactory, 3 = Outstanding.  In 2009-2010, APSU student teachers who 

completed their clinical teaching experiences in English/languages in grades 7-12 exhibited 

strengths in classroom climate, some aspects of professionalism, and correct use of language. 

The highest score mentors assigned was 3.17/3 in domain VIE, “Presents material in clear, 

precise language.” A score of 2.96/3 in domain IVJ, “Identifies appropriate student for 

correction,” and a score of 2.78/3 in IVG, “ Creates an atmosphere of mutual respect,” show 

strength in creating positive classroom climate. Mentors also assigned a score of 2.96/3 to 

student teachers in English for being “receptive to professional feedback.” Other areas of 

strengths, each receiving a score of 2.80/3, include the following: “Provides information that is 

relevant and accurate,” “Completes plans in a timely fashion,” “Meets university requirements,” 

“Interacts appropriately with colleagues and administrators,”  “Uses age appropriate language,” 

and “Speaks with appropriate tone and volume.”  

Some areas that received low average scores of 2.31 last year have shown slight increases 

in scores mentors assigned from 2008-2009 to 2009-2010: “adapts the lesson for diverse 



learners”(2.31-2.40), “achieves optimal use of allocated time” (2.31-2.36), “provides for student 

practice”(2.31-2.61),  and “encourages higher order thinking skills” (2.31-2.53).   

Although all domain scores that mentors assigned to English/Language Arts, grades 7-12 

student teachers were above the 2-Satisfactory level, the two lowest scores are worth noting. 

First, a score of 2.31 on ability in domain IIF indicates a problem in using “a variety of 

questioning techniques.” This domain is a problem area for 4 of the 8 programs included in the 

survey. As an average score of 2.36/3 on domain IEI indicates, all student teachers experienced 

some difficulty in making “connections across disciplines and [drawing] on knowledge of 

content to build understanding and motivate students.”  IEI is problem area for 5 of the 8 

programs surveyed.  

Exit Surveys of Student Teachers in English 

 All students are asked to complete an exit survey upon conclusion of their clinical 

teaching experiences.  Responses are presented on a scale of 1-4 with 1=Not Prepared,  

2= Somewhat Prepared, 3=Adequately Prepared, and 4=Very Prepared. The resulting data are 

disaggregated by program. In the fall 2009 exit survey, English majors seeking licensure to teach 

in grades 7-12 indicated they felt prepared in several areas. An average score of 3.75/4 indicates 

student teachers perceived strong preparation to “demonstrate through knowledge of content,” 

“follow applicable school policies and procedures,” and “organize systematically and maintain 

useful records o student work and performance.” Other areas with an average score of 3.5/4 also 

indicated perceived strengths in student teachers‟ preparation: “design instruction that 

encourages thinking, problem-solving, and decision making,” and “uses multiple representations 

and explanations of disciplinary concepts that capture key ideas and link them to students‟ prior 

understandings.”  

 Although the fall 2009 average scores for 23 of the 25 professional areas surveyed met or 

exceeded the score of 3/4, two areas need to be addressed. Scores of 3.0/4 indicated students felt 

adequately, but not very adequately, prepared to “develop learning goals and objectives that 

address student needs at the appropriate level that also address thinking skills.” However, this 

average score is higher than last year‟s score of 2.31, so this area seems to be improving 

gradually. Student teachers surveyed indicated the need to be better prepared to “evaluate how to 

achieve learning goals, plan learning experiences that are developmentally appropriate and 

relevant to students, and connect those concepts to real life and future careers”  (3/4).  



 Student teacher exit surveys from spring of 2010 yielded some similar and some different 

results from those of fall of 2009. The strongest area reported was the ability to “follow 

applicable school policies and procedures” (3.78/4). This reporting is consistent with results of 

the survey conducted in fall of 2009. The next strongest area of preparation for spring 2010 

student teachers was the ability to “design communication appropriate to the audience while 

using correct grammar and organizing information logically” (3.67/4). Student teachers surveyed 

in spring of 2010 felt somewhat better prepared than their peers surveyed in fall of 2009 to 

“develop learning goals and objectives that address student needs at the appropriate level that 

also address thinking skills” (3.56/4).  These students also felt better prepared to “use assessment 

. . . appropriate to the learning expectations being evaluated . . . gathered from a variety of 

sources . . . to make initial and ongoing instructional decisions” (3.44/4 versus 3.25/4 for fall of 

2009). Two areas of concern relate to professional behavior. For example, student teachers in 

spring of 2010 felt only somewhat prepared to „create a professional plan to improve 

performance and to expand teaching repertoire to facilitate student achievement of the learning 

goal(s)” (2.7/4). These same student teachers reported having not been well prepared to 

“maintain accurate and up-to-date records while completing assigned tasks on schedule and 

maintaining satisfactory records of punctuality and attendance” (2.88/4).  This result seems a bit 

incongruous with their feeling prepared to follow school policies; perhaps, they just had 

difficulty with the record keeping the school required. Or, perhaps, student teachers in English 

were overwhelmed by the amount of essay grading required of them.  

Evaluations of APSU Teachers by Area Middle School/High School Principals Spring 2009 

 For 2009-2010, only elementary school principals were asked to complete surveys 

because surveys now rotate among the three levels of elementary, middle, and high school 

principals.  

Follow-up Surveys of Graduates in First Five Years of Teaching 

 No data were reported for English teachers who graduated from APSU during 2009-

2010.  

Completers 

 On one hand, the number of licenses to teach English/Language Arts in grades 7-12 has 

increased gradually. In 2008-2009, only 4 students earned their licenses through the traditional 

student teaching route. During 2009-2010, the number of initial licenses awarded increased to 



18. On the other hand, the number of alternative licenses awarded in English decreased from 

2008-2009 when 9 alternative licenses were awarded. During 2009-2010, this number decreased 

to 6. One person was awarded an add-on endorsement for English during 2009-2010 as opposed 

to none awarded in 2008-2009.  

What do the summarized reports (PRAXIS results, exit surveys, employer surveys, and 

graduate follow-up surveys) show about changes that may need to be made to your 

program or to specific courses? 

Although the English Teaching Major program is successful, the data sets, anecdotal 

remarks, and comments on surveys do indicate need for some minor adjustments to the program. 

Students and their mentors continue to report that student teachers experience difficulty with 

assessment. This topic is being addressed in EDUC 4270. Additionally, students enrolled in 

ENGL 4400/5400, Teaching English in the Secondary School, Grades 7-12, are required to 

attend data chats in schools where they are placed for field experiences.  Analysis of data seems 

to indicate some progress in this area. To build their skills in assessing writing, students in 

ENGL 4400/5400 are also required to assess numerous pieces of writing using the CMCSS 6-

Traits Writing rubric, to justify the assigned scores, and to develop lessons to address any areas 

of need in the essays. This is in an effort to address not only responses from student teachers‟ 

surveys but also comments written on exit surveys and to data related to clinical evaluation 

assessments. Although some student teachers expressed a desire for a separate class in teaching 

and assessing writing, that recommendation is not presently an option within the English major 

leading to licensure, so the emphasis will be placed on providing more opportunities to be 

involved in assessment and on using the data derived from assessment to plan instruction. 

Another effort to improve assessment is that during the fall of 2010 students will be required to 

match each question on a unit test to the specific standard being assessed.   

English majors seeking licensure will continue to be encouraged to seek opportunities to 

work with diverse populations of students in a variety of settings. Currently, a number of English 

majors seeking licensure have been tutoring in the APSU Writing Lab, and this experience has 

provided opportunities to adapt to working with diverse student populations. Others participate 

as tutors for middle school students enrolled in an after-school Great Books Program, a SASI 

Grant program coordinated by two professors in the Department of Languages and Literature at 



APSU. Through this tutoring, English Teaching Majors have an opportunity to learn about the 

developmental and reading level of students in grades 6-8. 

Another area of concern identified through analysis of data is professionalism. Although 

the ENGL 4400/5400 syllabus already addresses issues of ethics and professionalism in teaching 

in general and English specifically, more emphasis will placed on how to develop a professional 

growth plan and the need to maintain accurate records. 

 

Assessment of Program Operations  

What do enrollment, exit survey, and graduate follow-up survey data sets show about the 

operations and quality of your program?  

 The English Teaching Major program has grown over the past 4 years from about 28-30 

majors to 100 majors in fall of 2010. The data and surveys indicate that efforts to increase 

student‟ skills are gradually succeeding. 

What specific short-term actions will be taken during the 2010-11 academic year to 

improve program operations and quality? What are the long-term action implications? 

Please specify tasks and timelines for planned actions.  

 Examining data sets from the various sources the School of Education provided at the 

Data Retreat before the beginning of fall semester of 2010 reinforced a need to re-structure the 

syllabus for ENGL 4400/5400 so that assessment of writing was covered more thoroughly and 

earlier in the semester. Requirements for activities to be completed during field experiences 

continue to require participating in a data chat and with planning one week of lessons with the 

mentor teacher.  In addition to 30 hours of field experience required for ENGL 4400/5400, 

students will continue to teach mini lessons on grammar, usage, or mechanics in the CMCSS 

Middle College located on the APSU campus. Teaching these lessons will give students in 

ENGL 4400 experience in teaching and managing a classroom before teaching a lesson in their 

mentors‟ classes and help students gain confidence in their content knowledge. 

Participating in data chats provides opportunities for pre-service teachers to learn how to 

use assessment and resulting data to inform instruction. If for some reason, a student is not able 

participate in a data chat, this student is to discuss with the mentoring teacher how that teacher 

uses Benchmark data to make instructional decisions.  



To address issues with incorporating higher levels of thinking into lessons, lessons in the 

unit plan students in ENGL 4400/5400 write will include activities labeled with the 

accompanying level of Bloom‟s or another hierarchy of learning in at least the cognitive domain. 

Student teachers in English expressed a need for Praxis II study sessions. Dr. Linda Davis 

has received another small SASI Grant to provide refreshments for review sessions.  Last year‟s 

SASI Grant purchased books for Praxis II reviews. Students seeking licensure to teach English 

will be invited to attend these sessions. One objective for these review sessions is to increase the 

number of students who pass Praxis II exams on the first attempt. Sharing links to state 

curriculum standards with APSU English faculty may facilitate including some additional 

content into required English courses. 

In response to the number of MAT students who are taking and failing the Praxis II 

English Pedagogy and English Content Knowledge exams, the Department of Languages and 

Literature began to offer ENGL 5400, Teaching English in the Secondary School, taught 

concurrently with ENGL 4400.  This course has been approved as a substitute for a required 

graduate course in teaching reading. Additionally, if a student who does not have an 

undergraduate degree in English desires to enroll in the MAT program to seek licensure to teach 

English/Language Arts, Grades 7-12, that student must schedule a conference with Dr. Linda 

Kay Davis, who advises all English majors seeking licensure to teach. The purpose of this 

conference is to determine the undergraduate courses the student must take before entering the 

MAT program at APSU.   

To address the issue of failing to pass Milestone II because students do not have the 

required composite scores on the ACT or SAT exams or have not passed the Praxis I exam, 

English majors seeking licensure will be required to take and pass Praxis I, the ACT exam, or the 

SAT exam before registering for EDUC 3070, the class tied to Milestone II. 

Assessment System: What data do you need to better evaluate your candidates 

and/or program?  Based on the data provided, how can the Teacher Education Unit 

Assessment System be changed to provide more meaningful and useful evidence regarding 

candidate performance and program operations?  

Having student teachers, graduates in their first five years, and area principals respond to 

discipline-specific statements would provide feedback concerning specific majors in addition to 



feedback about the unit in general. Such data could be helpful in evaluating the effectiveness of 

secondary programs. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


