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2012 – 2013 APSU Teacher Unit 

Annual Program Review (APR) Report 

 

 

I. Name of Program:  

Master of Arts in Teaching 

 

II.  List of Reviewers:  

 Dr. Barbara Peterson, Associate Professor, Department of Teaching & Learning, 

Chair 

 Dr. Joe Jerles, Associate Professor, Department of Teaching & Learning   

 Dr. David Summerville, Adjunct Professor, Department of Teaching & Learning and 

Assistant Principal, Richview Middle School, Clarksville Montgomery County 

School System 

 David Kennedy recent graduate of MAT program and first year teacher.  

 

III.  Program Description: 

 

The Master of Arts in Teaching (M.A.T.) provides opportunities for persons who hold 

baccalaureate degrees to complete initial teacher licensure requirements and a master’s degree 

concurrently. Concentrations are available in Secondary Education (7-12). (Students wishing to 

be licensed in Art and in Health & Human Performance also complete this concentration), 

Elementary Education (K-6) with additional specializations in Middle School (4-8) and Early 

Childhood (PreK-3), and Special Education (K-12). An academic major or the equivalent in the 

licensure field is required for admission. This degree program is not available to persons who 

already hold a professional teaching license. However, persons teaching on an alternative license 

may qualify for admission to the M.A.T. degree program. Students must complete student 

teaching or complete alternative licensure requirements for this degree. Completion of a 

Capstone Project is required for program completion. 

 

IV. Changes in Program 

 

What changes have you made to the program during the past year?  What data drove the 

decision to change the program?  

 

At the 2012-2013 annual data retreat concerns about candidate performance was shared. Two 

areas of concern include the use of academic language in the edTPA and the incorporation of 

Common Core in the curriculum. Principals and administrators from the LEA’s had expressed 

concern that our candidates did not have sufficient familiarity with Common Core as they 

entered their schools. During the spring and summer, 2013, APSU faculty attended statewide 

trainings for Common Core. A workshop on Common Core and a workshop on academic 

language were held for faculty on the APSU campus. Based on information from the 2012-2013 

data retreat, some MAT faculty met spring 2013 to discuss changes being implemented in MAT 

classes. In fall 2013 faculty was polled via e-mail to determine the extent of change that has been 

implemented in the MAT program. 
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Change was evident in several MAT classes. Common Core is explicitly taught in EDUC 5501, 

Models of Teaching. The TEAM assessment model used by administrators in the state of 

Tennessee is also introduced. Utilizing student data to inform instruction is explicitly articulated. 

 

The Key Assessment in EDUC 5501 is the development of a unit of study.  Candidates work in 

collaboration with their mentor teacher to plan, teach and assess the unit. New for fall 2012, 

candidates were to complete Task I of the edTPA.  Candidates utilize their knowledge of the 

Common Core in their planning, and articulate in their plans the academic language to be used. 

Candidates are required to gather student data to help inform their instructional decisions. 

Increased emphasis on critical self-reflection is a major component of this assignment. 

 

In spring and fall 2013, the instructor of EDUC 5540, Educational Technology Applications, 

introduced candidates to the video equipment that is used when completing the edTPA during 

clinical teaching.   

 

In fall 2012, Task II of the edTPA was incorporated into EDUC 5530, a course on classroom 

assessment.  

 

In fall 2012, the instructor in MATH 5200 reorganized the course to emphasize understanding of 

the Mathematical Practices for the Common Core and the mathematics content in the Common 

Core for the middle school grades.  

 

In spring and fall 2013, the instructor of EDUC 5360, Teaching Science and Social Studies, 

initiated several changes based on data from the 2011-2012 data retreat. For this course, the key 

assessment is an integrated unit of science and social studies content. This is not new, but the 

lesson plans that students write with the unit follow the new APSU lesson plan that is currently 

being used. Some of the lecture format of this class has been replaced with hands-on PBL 

learning to teach the Next Generation Science Standards and the connections that must be made 

to the ELA (English Language Arts) anchors in the language arts standards for the new Common 

Core. 

 

Exit Survey data from Clinical Teaching revealed more than 2/3 of the MAT students who 

responded to the survey, rated SPED 5550 as the least effective course in the MAT program. In 

addition, 4/5 of the respondents indicated that the MAT program could be improved by 

providing a Special Education course that focused on practical strategies for new teachers. To 

address these concerns, a new instructor for the course changed the book for SPED 5550.  The 

instructor did this so that students would get more than simply an overview of disability 

definitions, causes, etc.  In response to the data, the instructor designed the course so that 

candidates learn how to work with students who have special needs.  A new Key Assessment 

was designed to be a Case Study where candidates are asked to think critically about a situation 

and provide appropriate recommendations for the student and teachers involved.  The previous 

key assessment (a research paper) was not beneficial, and therefore was replaced.   

 

Finally, several faculty members who teach in the MAT program are conducting research 

specifically designed to inform program development. Research has been conducted on the 

effectiveness of the edTPA on candidates’ planning strategies and reflective practice as well as 
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research conducted on teaching through the use of PBL’s.  Findings have been reported at 

regional, state, national, and international conferences. At least two articles reporting this 

research have been published.  

 

V. Program Strengths 

MAT PROGRAM ANALYSIS – strengths 

According to Exit Survey data from Clinical Teaching fall 2012, there are several areas of 

strength in the MAT program. On a 4-point scale, students rated two highest at 3.9 points 

average. They were:  (1) use technology to enhance student learning, and (2) follow applicable 

school policies. While following school policy can probably be more closely related to the local 

school administration training, the use of technology can be more closely attributed to the 

technology courses in the MAT program, although there is not specific data to determine that. It 

is not known whether MAT students enter the program being more efficient and familiar with the 

use of educational technology in the classroom, but seems unlikely.  

 

Second (3.7) in strengths rating were:  (1) establish appropriate instructional goals and 

objectives, and (2) reflect on teaching practice by continually evaluating the effects of 

instruction.  

 

Third, at 3.6, were (1) design instruction that matches the goals, objectives, learning strategies, 

assessments, and student needs, and (2) appropriately use multiple teaching and learning 

strategies to engage students in active learning opportunities […] using varied learning 

resources. 

 

Taken together, MAT students seem capable of effectively planning and executing lessons and 

evaluating the effects of their teaching, followed by analytical reflection and adjustment. 

Relative to national edTPA averages, MAT students scored above the national average in five 

measures of effectiveness; overall planning, planning of assessments for students, using feedback 

from data to modify instruction, using assessments to inform instruction, and analyzing the 

effects of instruction. None of the assessed categories were more than one standard deviation 

above or below national averages, so departures from norms were nominal. 

As part of this report, an interview was conducted with a local school administrator.  This 

administrator has hired students who were in the MAT program and also teaches as an adjunct 

professor in the program. In addition, a recent graduate of the program was interviewed. From 

the principal’s perspective, students enrolled in the MAT program are part of the strength of the 

program.  “They are adults who are eager to learn, and bring a wealth of past experience into the 

classroom.” “These students have a level of maturity not often found at the undergraduate level.  

They are curious and know what questions to ask.” “They are capable of handling difficult 

situations and appear to have a high level of resilience.”  From the perspective of the student who 

recently graduated, he stated that most courses prepared him well for being a teacher. Having 

ample field experiences and being able to apply theory to practice was also seen as strengths of 

the program.   

 



 4 

VI. Program Weaknesses 

MAT PROGRAM ANALYSIS – weaknesses 

Areas of weakness were determined in the same Exit Survey, and seem related more closely. 

Although the score was a relatively high 3.0 on a 4.0 scale, they were the lowest in the survey for 

MAT students. These were: (1) link learning with students’ prior knowledge, experiences, and 

cultural backgrounds, and (2) organize, prepare students for, and monitor independent and group 

work that allows for full and varied participation of all individuals. Closely related at 3.1 were 

questions regarding using various strategies to assess student prior knowledge in planning, and 

using a variety of strategies to assess results in planning for effective instruction.  

 

Perhaps these weaknesses indicate MAT students tend to plunge headlong into teaching required 

standards without planning and preparing students adequately based on their current status. It 

also could reflect the limited amount of time MAT students have in the classroom prior to 

teaching.  

 

Using analysis of edTPA data relative to national averages, MAT students scored below (but not 

statistically significantly) the nation in knowledge of students, planning assessments, engaging 

students in lessons, and developing and using academic language, especially relative to the 

subject content. This indicates there are still areas of improvement in teacher use and 

understanding of the need to know where their students stand academically in order to plan 

instruction. They also have room in their instruction for improvement in the knowledge, 

development, incorporation, and encouragement of student growth in using academic language.  

None of the low areas were more than one standard deviation. 

 

An interview with the school administrator did not reveal a weakness in the program. However, 

the interview with the recent MAT graduate generated information on the perceived weaknesses 

of the MAT program. Since the student had recently completed the program, graduating in spring 

2013, he was able to draw from his recent experiences as a student in the program. The greatest 

criticism was directed to the content of the only course in Special Education that is required in 

the MAT program. He stated that the course was lacking in practical content that would be useful 

to a classroom teacher. He would like to see the course redesigned or an additional SPED course 

added to the program that focuses more specifically on practical applications for diversifying 

instruction. This feedback about the content of the Special Education course was consistent with 

comments submitted by MAT students with the Exit Survey from Clinical Teaching fall 2012. 

To address the weakness articulated by the MAT students, the SPED 5550 course was 

redesigned for the fall 2013 semester. 

 

VII.   Assessment of Candidates 

 

What do the summarized reports (portfolio review, milestone review, student teacher 

information, PRAXIS scores, program completion rates, exit surveys, employer survey, 

and graduate follow-up survey) data sets show about the performance of your candidates?   
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Data for the Milestone IV Portfolio reveals that 23% of the students met the expectations of the 

portfolio and 77% exceeded the expectations. While 77% exceeded portfolio expectations, 23% 

demonstrated acceptable knowledge. During the fall 2012 and spring 2013 semesters some of the 

MAT students completed the Milestone IV portfolio and some completed the edTPA during 

student teaching. More emphasis was placed on the edTPA in MAT courses and little emphasis 

was placed on the Milestone IV portfolio. The Milestone IV portfolio will not be used in the 

future. Beginning fall 2013, all students enrolled in the MAT program will be prepared to 

complete the edTPA.  

Summarized Reports: 

Reports Fall 2012 Spring 2013 

Portfolio Review Combined scores for fall 2012 and spring 2013 indicate all 

MAT students either met or exceeded the portfolio 

expectations, with 77% exceeding.  

Milestone Review Data for the MAT students was not disaggregated for the 

Milestone reviews. However, 100% of the students who were 

interviewed passed the Milestone II interview.  It is assumed 

that 100% of the MAT students passed the interview.  

Student Teacher Information Data for this report was generated by licensure, not by specific 

program. 

PRAXIS Scores 100% passing rate 99.9% passing rate. One 

student took an exam and 

scored the required score of 

140, yet the data report shows 

0% passing. Carlette, look at 

this and give me your 

feedback on how best to 

represent this data. Thanks. 

Exit surveys Strengths: 

3.9 out of 4.0 on two 

measures.  

#20. Use technology to 

enhance student learning. 

Strengths:  

Data for spring 2013 was 

generated by licensure, not by 

specific program. 
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#21. Follow applicable school 

policies and procedures. 

Weaknesses: 

3.0 out of 4.0 on two 

measures. 

#9. Link learning with 

students’ prior knowledge, 

experiences, and cultural 

backgrounds.  

#10. Organize, prepare 

students for, and monitor 

independent and group work 

that allows for the full and 

varied participation of all 

individuals.  

 

Weaknesses:   

Data for spring 2013 was 

generated by licensure, not by 

specific program. 

 

Employer Survey Data for fall 2012 and for spring 2013 was generated by 

licensure, not by specific program 

edTPA Strengths: 

MAT students scored above 

national average on five 

measures (overall planning, 

planning of assessments for 

students, using feedback from 

data to modify instruction, 

using assessments to inform 

instruction, and analyzing the 

effects of instruction. 

 

Weakness: 

MAT students scored below 

(but not statistically 

significantly) the nation in 

knowledge of students, 

planning assessments, 

engaging students in lessons, 

and developing and using 

academic language, 

especially relative to the 

subject content. 

Data for spring 2013 is not 

yet available 
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What specific short-term actions will be taken during the 2013 – 2014 academic year in 

order to improve candidate performance? What are the long-term action implications? 

Please specify tasks and timelines for planned actions? 

A focus group meeting of all instructors in the MAT program will be held fall 2013 to discuss 

the strengths and weaknesses of the program based on data from the 2013 data retreat. 

Suggestions for program improvement will be elicited. The expected long-term implications 

would provide increased dialogue and improved collaboration among MAT faculty. An increase 

in collaboration will lead to better student performance and stronger program effectiveness. 

Note:  if no candidates were assessed during the past year you may want to address 

possible reasons that no candidates are in the program.    

IX. Assessment of Program Operations 

What do enrollment, exit survey, and graduate follow-up survey data sets show about the 

operations and quality of your program? 

The exit survey shows that relative to national averages, MAT students scored above in overall 

planning, planning of assessments for students, using feedback from data to modify instruction, 

and analyzing the effects of instruction. None of the assessed categories were more than one 

standard deviation above or below national averages, so departures from norms were nominal. 

Using analysis of data relative to national averages, MAT students scored below (but not 

statistically significantly) the nation in knowledge of students, planning assessments, engaging 

students in lessons, and developing and using academic language, especially relative to the 

subject content. This indicates there are still areas of improvement in teacher use and 

understanding of the need to know where their students stand academically in order to plan 

instruction. They also have room in their instruction for improvement in the knowledge, 

development, incorporation, and encouragement of student growth in using academic language.  

None of the low areas were more than one standard deviation. 

The graduate follow-up survey did not disaggregate data to show MAT performance.   

X. Summary of Proposed Changes 

Based on the data provided, what changes are proposed for your program? 

 Data shows the MAT students are weak in two areas:   

1. Ability to link learning with students’ prior knowledge, experiences, and cultural 

backgrounds.  
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2. Organize, prepare students for, and monitor independent and group work that allows 

for the full and varied participation of all. 

In fall 2012, the instructor in EDUC 5501 introduced Task I of the edTPA. Task I specifically 

asks for an account of how student data, especially student’s prior knowledge and experiences, is 

used to inform instructional decisions. To aid that process, the instructor provided the Teaching 

Impact Data Form (link to be provided) that asks candidates to discuss and analyze pre-and post-

instructional data. Based on data from the 2012-2013 data retreat, the instructor in EDUC 5501 

will more purposefully guide candidates in developing the ability to link learning with students’ 

prior knowledge, experiences, and cultural backgrounds. 

 For this course, candidates are in the field for 30 clock hours. This limited amount of time 

makes it challenging for candidates to gather an in depth understanding of students’ prior 

knowledge. MAT students were also weak in organizing, preparing students for, and monitoring 

independent and group work that allows for the full and varied participation of all. Instructors in 

key courses will provide more emphasis on preparing students for independent and group work. 

More examples of successful grouping strategies will be highlighted.  

XI. Assessment System 

What data do you need to better evaluate your candidates and/or program?  

Based on the data provided, how can the Teacher Education Unit Assessment System be 

changed to provide more meaningful and useful evidence regarding candidate performance 

and program operations? 

The 2012-2013 data report provided disaggregated data on MAT student performance in four 

areas. The four areas are from Analysis of Milestone IV Portfolio Review, the Exit Survey for 

Clinical Teaching, ETS Results Statistics and Comparison of national and APSU edTPA fall 

2012 Field Tests. This data provided valuable and useful evidence regarding candidate 

performance and program operations.  A follow-up survey of MAT graduates in the First Five 

Years of Teaching would provide another level of information in regard to program 

effectiveness. 

 

 


