
2014 – 2015 APSU Teacher Unit 

Annual Program Review (APR) Report for English 7-12 

 

I. Name of Program (English 6-12) 

II. Provide list of Reviewers  

Dr. David Guest, Chair, APSU Department of Languages and Literature 

Mr. Banks Lyons, English and Language Consulting Teacher, Clarksville 

Montgomery County School System 

Mrs. Elaine Hoffert, ELA and Read 180 Consulting Teacher, Clarksville 

Montgomery County School System 

III.  Program Description: 

A. The Department of Languages and Literature offers an English major with a minor in  

Professional Education leading to licensure to teach English/Language Arts in grades 7-

12. The licensure range is scheduled to change to grades 6-12 during 2015-2016. During 

2014-2015, the number of undergraduate English majors with a minor in Professional 

Education fluctuated between 93 in the fall semester and 90 in the spring semester. We 

offer two courses specifically for English majors seeking licenses to teach in 

English/Language Arts in grades 7-12. These are ENGL 3420, The Adolescent 

Experience in Literature, and ENGL 4400/5400, Teaching English/Language Arts in the 

Secondary Schools. Otherwise, English majors with a Teaching Specialization enroll in 

many of the same courses as other English majors with a few exceptions. Those students 

seeking licensure, take an additional linguistics course, take a reading course taught in the 

College of Education, and take the two methods course mentioned above.  

B.  Statistically, English majors who were candidates for licensure in 2014-2015 earned 

commendable grades while at APSU. Nine undergraduate and one graduate (MAT) 

candidate received initial licenses in English; two earned transitional licenses, and three 

added English as an endorsement to an existing license. Reported gender and ethnicities 

of candidates being awarded initial licenses were as follows: seven females, two males, 

seven Caucasians, one Hispanic, and one Other. These numbers indicate a regression in 

diversity and number of English 7-12 candidates awarded licenses to teach. However, 

among the currently identified English majors minoring in Professional Education, the 



genders and ethnicities of undergraduates are more diverse: six Blacks, two Hispanics, 

one South Asian Indian, and one Other, fifty-three females, and fifteen males, Two 

graduate MAT students are white females taking courses to qualify them to earn licenses 

to teach English/Language Arts in grades 6-12 upon completing the MAT degree. 

C.  According to data collected throughout 2014-2015, the ten English 7-12 candidates 

enrolled in Residency 2 were reflective student teachers who knew their content, used 

appropriate language, were professional in behavior and appearance, were punctual and 

prepared for the classes they taught, worked well with their cooperating teachers, 

addressed state standards in their teaching, and were willing to listen to and use their 

mentors’ feedback to improve their teaching. They were also receptive to students’ 

interests and opinions and worked to help provide safe environments for learning.  

IV. Changes in Program 

What changes have you made to the program during the past year?  What data drove the 

decision to change the program?   

A.  In the spring semester of 2015, candidates in ENGL 4400/5400 had opportunities to 

learn in ways that reflected needs identified after examining data from the 2013-2014 

Data Report.  No English 7-12 candidates earned licenses in fall of 2014, so the 

following changes were responses to data from spring 2014.  

B. Overall, the following changes were incorporated into instruction into ENGL 3420 and 

ENGL 4400/5444 to better prepare students to analyze their own teaching practices, to 

give feedback, to assist candidates’ students in using feedback, and to analyze data and 

use it to inform teaching and learning. 

1. Candidates viewed Invest videos of Tennessee teachers and Teaching Channel 

videos of other teachers engaged with students in classrooms and analyzed the 

pedagogy-specific strategies being used (Spring 2015). This change was in response 

to the spring 2014 edTPA scores that showed English majors to have an average score 

of 2.6 on Rubric 9, “Using Subject-Specific Pedagogy.” Individual scores ranged from 1.5 

to 3, so a change in the methods class needed to occur. We focused on seeing how teachers 

use and require to students to use textual evidence when responding to complex texts because 

this is the gist of Rubric 9. 



2. Candidates practiced giving feedback on essays and then discussed how the 

fictitious student could use the feedback to improve learning Individual scores ranged 

from 1.5 to 3, and the average score English majors earned for Rubric 12 “Giving Feedback 

to Guide Learning was 2.16, so a change in the methods class needed to occur.  

3. Candidates constructed a data chart related to one assessment collected in the 

practice edTPA Task 2 to analyze students’ use of language. This change was in 

response to English candidates earning an average score 2.25 on Rubric 14, 

“Analyzing Students’ Language Use and Content Learning on the Spring 2014 edTPA.  

4. Candidates in ENGL 3420 and ENGL 4400/5400 wrote and analyzed questions for 

higher-order thinking using Bloom’s and Webb’s Depth of Knowledge Taxonomies. 

This increased emphasis was in response to the spring 2014 average score of 2 5 on 

Rubric 8, “Deepening Learning.” Rubric 8 for E/LA candidates requires students to 

be engaged in discussions that go beyond surface level questions as they interact with 

one another to construct meaning, interpret, or respond to complex texts. 

V. Program Strengths 

A. Both undergraduate and MAT graduates licensed to teach English 7-12 in 2014-2015 

could plan for instruction, they instructed their students to support learning. In planning, 

these candidates exhibited skill in using knowledge of students to inform teaching and 

learning so that their students understood content, their students’ varied needs were 

addressed, and their students’ learning of academic language was supported.  

B. They knew how to monitor progress and classrooms to help support students’ learning. 

Overall, exhibited skills to create positive and challenging learning environments, to 

engage their students in learning, to deepen their students’ learning, and to analyze the 

effectiveness of their teaching.  

C.   During 2014-2015, Milestone II, III and IV English 7-12 candidates had acceptable 

to excellent GPAs. For example, the average GPA of undergraduate candidates earning 

licenses to teach English 7-12 was 3.54 with GPAs ranging from 2.90 to 4.00. All but one 

of these candidates earned GPAs of 3.25 and above, and five candidates’ GPAs were 

above 3.5. In addition, only one of the twenty-four 7-12 candidates failed to pass 

Milestone 2 due to a GPA below 2.5. Overall, these GPAs indicate excellent content 

knowledge.  



This GPA information does not include the one post-baccalaureate student who  

returned to complete student teaching although this candidate’s GPA was above 3.25. 

D.  English 7-12 candidates also indicated their knowledge of content with scores they 

earned on the Praxis II 5038 English Content Knowledge. The average of passing scores  

was 179.5 with the minimum required passing score in Tennessee being 167. 

E.  English 7-12 candidates earning degrees and teaching licenses are employed. Of the 

nine undergraduate 7-12 candidates who were enrolled in Residency 2 during the spring 

semester of 2015, eight earned their teaching licenses. Six are employed as teachers.  

Two who are not employed as fulltime teachers plan to work as substitute teachers. The 

other is completing an online course before earning a degree and license.  

F. APSU English 7-12 licensed graduates, for the most part, are successful in their effect  

 on student learning as indicated by TVASS ratings that measure teacher effectiveness.   

VI. Program Weaknesses 

A. Although English 7-12 candidates earned an average edTPA scores earned in spring 

2015 showed English candidates seeking 7-12 teaching licenses average score of 3.1/5.0, 

three areas were still below 3.0. These scores were 2.9 on Rubric 4 “Identifying and 

Supporting Language Demands,” 2.8 on Rubric 9 “Subject Specific Pedagogy,” and 2.9 

on Rubric 11 “Analysis of Student Learning.” Although these scores were close to 3.0, 

they were not acceptable. These three areas of assessment still need to improve. 

B. Another area of need was indicated by data revealing some English candidates did not 

take and/or pass all sections of the Praxis 1 (CASE) exam in a timely manner. This exam 

needed to be passed before the EDUC 3070 class was completed because Milestone II, 

which requires, among other elements, passing the CASE if the candidate does not enter 

APSU with a composite score of 22 on the ACT or 1020 on the SAT 

C.   Also, a few candidates still needed to take the Praxis II English Content Exam twice 

before passing it. One of these candidates did not attend Praxis II study sessions.  

VII.   Assessment of Candidates 

What do the summarized reports (key assessments, milestone review, student teacher 

information, PRAXIS scores, program completion rates, exit surveys, employer survey, and 

graduate follow-up survey) data sets show about the performance of your candidates.  What 

specific short-term actions will be taken during the 2015 – 2016 academic year in order to 



improve candidate performance? What are the long-term action implications? Please specify 

tasks and timelines for planned actions. 

A. Key Assessments: 

1. Data derived from the standards addressed in the unit plan assessed in fall of 2014 

showed English 7-12 candidates had strengths in planning for instruction including 

selecting standards that related to strategies used for lessons. These candidates struggled, 

however, with reflecting on how to use assessment data to inform future instruction.  

2. The Key Assessment completed as part of Residency 1 in the spring semester of 2015 

was a practice edTPA. Planning was a consistently strong area for these English 7-12 

candidates. Also, consistent with the actual edTPA submitted to Pearson as the capstone 

assessment during Residency 2 of spring 2015, were English 7-12 candidates’ low scores 

on Rubric 9, Pedagogy Specific Strategies. This rubric requires candidates to ask higher 

level thinking questions and to encourage students to ask such questions as they search 

for challenging textual evidence to assist their students in responding to, interpreting, and 

making meaning of a complex text.  

B. Milestone Review: 

1. English 7-12 candidates in Fall of 2014 passed Milestone 2 at a rate of 81.8 percent 

with one candidate lacking the required GPA and one not having passed Praxis I. In 

spring 2015, seven of thirteen candidates achieved Milestone 2 after completing EDUC 

3070.  

2.  Because I know my advisees well, I can say that some of my students have difficulty 

passing the math portion of the Praxis I CASE exam. Others do not have the funds to pay 

for this exam. Still others just do not take the exam until they realize that passing this 

exam is an enforced requirement for passing Milestone II.                                                                                                                  

      C.  Student Teachers: This information is incorporated in other sections in this data analysis. 

      D. Praxis Scores and GPA Requirements: 

1. Of the English 7-12 candidates who took the Praxis 2 English Content Exam (5038) 

during 2014-2015, 75 percent passed on the first attempt, and 85 percent of the 

completers passed on the first attempt. This seeming discrepancy in percentages was due 



to one completer who had taken and passed his Praxis 2 exam in an earlier semester and 

had returned after earning his degree to complete Residency 2  

2. Praxis II English Content 5038 Scores from spring 2015 showed English 7-12 passing 

with an average score of 174, which is 7 points above the minimum passing score. If 

these scores had not included the first scores earned by the two undergraduate candidates 

who took the Praxis English Content Exam twice, the average would have been 179.5.  

3. Some English 7-12 candidates did not take and/or pass all sections of the Praxis 1 

(CASE) exam in a timely manner. After EDUC 3070 is completed, GPA, specific 

standards, and scores on the CASE, ACT, or SAT are assessed as prerequisites for 

Milestone II. If these requirements are met, a candidate is awarded Milestone II. 

Currently, twenty-seven English majors minoring in Professional Education either have 

no ACT or SAT score recorded or have not earned the required score on one of these 

entrance exams and, potentially, will not earn Milestone II until the test score deficiency 

is not removed.  

4. Ten of the 70 English majors minoring in Professional Education have not earned a 

2.50 GPA required for Milestone II. Nine candidates have not met the GPA or testing 

score requirement.  

       E. edTPA Scores: 

1. During spring semester of 2015, the average score for English 7-12 candidates was 

3.11/5.0, which is the expectation for novice teachers to upon completing the Residency 2 

clinical experience.  

2. Only one English 7-12 candidate had to redo the edTPA during 2014-2015, but this 

person passed after remediation. 

3. One English 7-12 candidate received recognition as a Ready2Teach Scholar, an honor 

Tennessee Board of Regents bestows upon any teacher candidate completing the teacher 

education program with a GPA of 3.5 and an edTPA average score of 50 or above. 

4.  Both undergraduate and MAT graduates licensed to teach English 7-12 in 2014-2015 

could plan for instruction. In planning, these candidates exhibited skill in using 

knowledge of students to inform teaching and learning so that their students understood 

content, so that students’ varied needs were addressed, and so that students’ learning of 

academic language was supported. They also planned and instructed in ways to monitor 



and support students’ learning. Overall, English 7-12 candidates possessed skills to create 

positive and challenging learning environments, to engage their students in learning, to 

deepen their students’ learning, and to analyze the effectiveness of their teaching.  

      One graduate and two undergraduate licensure candidates scored poorly (below 

3.0/5.0) on Rubric 9 “Using Pedagogy Specific Strategies” (referring to use of specific 

textual references in teaching and in collaborative student groups). Candidates’ average 

scores earned for this rubric—2.8 for undergraduates and 2.0 for the graduate student--

indicated some candidates were using mostly vague or superficial textual references and 

were not requiring their students to use specific textual references while instructing 

students. However, the average scores do not provide the most accurate assessment of 

this rubric.   In fact, six of the undergraduate candidates earned scores of 3, and one 

earned a score of 3.5 for Rubric 9. Two undergraduate candidates and the one graduate 

candidate earning scores of 2 for this rubric actually show that 70 percent of the English 

7-12 candidates were successful in using textual references in ways that help students to 

construct meaning from, interpret, or respond to a complex text. 

       F. Exit Surveys/Follow-up Survey Graduates in First Five Years of Teaching Fall 2014- 

     Spring 2015 

1. Clinical Teaching Evaluation that APSU Residency 2 English 7-12 candidates      

completed at the end of spring 2015 Residency 2 indicated they viewed their teacher 

preparation as positive. On a scale of 1-3, English candidates ranked five of the 62 

assessed areas as 3/3. Another 20 areas, English 7-12 candidates ranked at or above 

2.90. They ranked sixteen statements at 2.78/3.0 or below with the lowest 4 scores 

being in the 2.60-2.68/3.0 range. These sixteen statements related to creative thinking, 

differentiated instruction, planning for diverse learners and researched-based thinking. 

All other areas scored as positive indicated strengths in managing classrooms, 

engaging students during instruction, being professional, planning and instructing 

lessons designed to address standards and objectives. These candidates were willing to 

listen to their mentors’ feedback and to act to improve their teaching. Finally, they 

used appropriate language and knew the content.  

2.  Reflecting upon their teacher preparation programs at APSU, teachers who had 

been teaching for five years identified the strongest area of preparation as having 



learned correct and accurate content. Areas not ranked as high included being able to 

use aggregated and disaggregated data appropriately to make evaluate their student 

learning and to make instructional decisions. These responses are consistent with 

English 7-12 undergraduate edTPA scores on assessment rubrics related to analyzing 

students’ learning in general and, specifically, students’ language use and content 

learning.  

          H.  2014 State Report Card 

    1. The 2014 State Report Card seemed to omit information about the teacher    

     effectiveness of English teachers who were graduates of APSU and were teaching      

     during their first four years in the tested areas of English I, English II, and English 3.  

     One teacher with a SPED degree was reported as teaching English III. No information  

     was provided to indicate whether this teacher was a SPED licensed teacher teaching  

     English III in a SPED resource class or if this teacher was a SPED teacher teaching  

     English III on some sort of transitional license or on a waiver. Another graduate is  

     reported as ELS. Should this have been ESL? Nevertheless, this teacher graduated  

     rom APSU and is listed as teaching English 1 in Tennessee.  

a. According to pie charts in The State Report Card, twenty-one teachers within 

their first four years were teaching the tested courses English I, English II, and 

English III. Of these teachers, 2 or 10 percent of these teachers earned Level 5, 

which indicated these teachers are the most effective in terms of student growth 

whereas 17 percent of all of Tennessee teachers earned Level 5. Seventy-one 

percent of APSU English 7-12 graduates scored at Levels 4 and 3, indicating 

above average effectiveness and average effectiveness respectively. All in all, 

APSU English 7-12 graduates perform at about the same effectiveness levels as 

all other teachers of English I, II, and III in the state of Tennessee with a lower 

percentage at Level 1, the lowest effective teacher, and a higher percentage at 

Level 3 and Level 2, approaching average effectiveness.  

b. The State Report Card provided additional information about APSU English 7-

12 graduates who are teaching Reading/Language Arts in grades 7 and 8. These 

six teachers scored as follows: 3 at Level 1, 2 at Level 3, and 1 at Level 4. These 

scores indicate less effectiveness on their students’ learning for APSU graduates 



teaching reading than the overall effectiveness of those APSU graduates teaching 

English I, II, and III.  

       I.  Employee Survey: APSU Principal and Assistant Principal Perceptions of Preparation  

A.  Regarding Ready2Teach candidates placed in their schools for the 2013-2014 school 

year, principals and assistant principals agree at 100 percent that APSU candidates 

developed student-teacher relationships, collaborated with their school and university 

supervisors, utilized best practices, and were organized as they followed school system 

mandates for curriculum pacing.  

B. Some statements that the school administrators agreed with at a lesser percentage 

included APSU candidates’ analysis of student performance based on assessments, 

adjustment of instruction based on assessment findings, and scaffolding and supporting 

needs of students. These concerns mirrored areas of needs as identified by scores English 

7-12 undergraduate candidates earned in three areas of assessment on the spring 2015 

edTPA. 

C.   Only 66.7 percent of the survey administrators agree that student teachers developed 

parent-teacher relationships. This is an area that, although candidates have little 

opportunity to develop as student teachers, warrants some attention in teacher training. 

IX. Assessment of Program Operations 

What do enrollment, exit survey, and graduate follow-up survey data sets show about the 

operations and quality of your program? 

A. APSU’s English 7-12 program has seventy majors listed for fall 2015. A total of 

thirty-two candidates are seniors with three of them enrolled in Residency 2 and 10 

enrolled in Residency 2. The other seniors are scheduled to be enrolled in Residency 1 in 

the spring semester of 2015. Nine English 6-12 majors are freshmen; sixteen are 

sophomores; eleven are juniors, and two are graduates students taking English classes 

along with MAT classes as they prepare to earn licenses to teach English 6-12. These 

numbers indicate a decline in the number of freshman as compared to previous years. 

However, this lower number may be the result of more freshmen beginning their higher 

education programs in Tennessee community colleges. Time will tell if the new 

Tennessee Promise program will negatively or positively affect numbers the junior year.  



B. The exit surveys indicated English 7-12 candidates were well prepared to manage 

classrooms, engage students during instruction, behave as professionals, plan and instruct 

lessons designed to address standards and objectives. These candidates were willing to 

listen to their mentors’ feedback and to act to improve their teaching. Finally, they used 

appropriate language and knew the content. Candidates are less confident about their 

preparation in these areas: creative thinking, differentiated instruction, planning for 

diverse learners and researched-based thinking. 

X. Summary of Proposed Changes 

Based on the data provided, what changes are proposed for your program? 

A.  Before or during priority registration in the fall semester of 2015 students who lack a 

score for the ACT or SAT or who lack a passing composite score of 22 or 1020 

respectively will create and sign individual plans describing how they will locate and 

submit a passing score on one of these required exams or how they will prepare for and 

register to take the ACT, SAT, or Praxis I (CASE). This agreement/plan will serve as a 

reminder to the candidate to take the Praxis I/CASE test well before the semester before 

enrolling in EDUC 3070. Getting an earlier start on taking the Praxis/CASE or the ACT 

or SAT means more time to retake the exam if necessary. The long-term implication is 

that more English 6-12 candidates will pass Milestone by the end of EDUC 3070 as they 

their program requires.  

B. For those students having GPAs not at the required levels for Milestones I and II,          

I will take two steps when advising. I will explore the application of the CARE policy for 

returning or transfer students having GPAs below the required levels for Milestones 1 

and 2. For students who are not eligible for the CARE policy, I will suggest retaking 

classes for which the earned grade was D or F and suggest tutoring for difficult classes. 

These candidates, too, will sign an agreement form stating how they plan to improve 

learning and the GPAs. 

C. The lowest 2014-2015 edTPA score for English majors was 2.6/5.0 for Rubric 13, 

Student Use of Feedback. Thus, in 2015-2016, students will have more opportunities to 

examine actual assessments and make suggestions for how students can use the feedback 

to improve their learning. They will also look more closely at setting criteria for meeting 



standards and analyzing criteria for assessment to determine if criteria are met and how to 

lead students in using feedback to redo or learn more deeply.  

D.  The second lowest spring 2015 edTPA score for Secondary English 7-12 candidates 

was for Rubric 9 Candidate’s use of subject-specific pedagogy with a score of 2.8/5.0, .3 

below the national average. This average represents 8 scores comprised of 1 score of 3.5, 

6 scores of 3, and 2 scores of 2. The goal is to strengthen this area so that all students 

score a 3 or above. Specifically, this rubric measures candidates use of textual evidence 

to assist students in checking for or justifying their constructing meaning from, 

interpreting, or responding to a complex text. In ENGL 3420, I have begun this semester 

to place increased emphasis on justifying responses to texts through textual references 

and will include strategies for using deep and challenging textual references that create 

thinking beyond a superficial level. The long term goal is to produce better teachers. 

 

E.  As Coordinator of Residency 1 for the College of Arts and Letters, I will work with 

Mrs. Michelle Rogers, and Dr. Benita Bruster to add a seminar to address how Residency 

1 and 2 candidates can increase their teacher-parent relationships because this was an 

area of need as indicated by the graduates, their mentors, and their administrators. 

F.  I have already met with reading professors in the College of Education to explore how 

to make the RDG 4890 class more tailored to the needs of 7-12 majors who will be 

licensed to teach English/Language Arts in grades 6-12. This new license means English 

6-12 graduates will be licensed to teach reading in grade 6. However, they currently take 

a reading course that is primarily a content-area reading class in which teaching reading 

in an English class is a small part of the course.   

XI. Assessment System 

What data do you need to better evaluate your candidates and/or program? Based on data 

provided, how can the Teacher Education Unit Assessment System be changed to provide 

more meaningful and useful evidence about candidate performance and program operations? 
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